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INTRODUCTION 

 
All people by virtue of their dignity as human beings have the right to education, that is, the right to 
achieve their potential in life.  Those who are baptised members of the Church have a right to a 
Christian Education.  (cf. Gravissimum Educationis, 1,2). 

 
Catholic schools are part of the mission of the Church.  They are challenged by the gospel to affirm 
their pupils’ basic goodness, to promote their dignity and to develop their gifts to the full.  Schools 
are challenged to educate people to live responsibly for the fullness of life that God wills for each of 
us. 

 
The arrangements of the Section 48 Inspections (Education Act 2005) enable the Church to 
assess systematically the work of Catholic schools.  They also provide an opportunity to support, 
challenge, evaluate and promote this vital work in the mission of the Church. 

 
The purpose of inspection is to assist the school in its continuing work of self-evaluation through 
the identification of particular strengths, of areas requiring further improvement, and of progress 
made since the last inspection. 

 
The inspection should be understood in the context of self-evaluation and must include as well as 
the provision and standards achieved in curriculum Religious Education, the quality of the broad 
Catholic life of the school. 

 
The Bishops’ Conference of England and Wales Statement on Religious Education in Catholic 
Schools should inform the self-evaluation that every school/college must undertake.  

 
STATEMENT AGREED BY THE CATHOLIC BISHOPS’ OF ENGLAND AND WALES 
(APRIL 2017) 
 
 “Parents are the primary and principal educators of their children.  The Church too, alongside 

parents, has the duty of educating: she is ‘bound as a mother to give her children an education by 

which their whole life can be imbued with the spirit of Christ.’ We acknowledge the particularly 

important role that Catholic schools play in offering Catholic education to the children in our 

country, for “to put Christ and the teachings of the Catholic Church at the centre of the educational 

enterprise is the key purpose of Catholic schools. In a Catholic school, the Church seeks to build 

the foundation of our spiritual development, our learning and teaching, the formation of culture and 

our society in Christ.  The fullness of life is to be found when Christ is at the centre of our lives.”   

  
Since the mid-nineteenth century our aim has been to provide a place in a Catholic school for 
every Catholic child.  We reaffirm this commitment and strive to ensure a place for children of 
parents who seek a Catholic education for their child.  To do this, we welcome the opportunity to 
work with the UK Government and Welsh Assembly Government in opening new schools in areas 
where Catholic children are unable to secure places in Catholic schools.  
  
The teaching of the Catholic Church concerning its mission in education provides a coherent vision 
that articulates how Catholic schools are distinctive in a profoundly human and Christian way. 
“Jesus Christ is the Way, the Truth and the Life. Those who profess this faith believe that in Christ 
the truth about Almighty God and the truth about the human person is revealed.  The unfolding of 
this truth constitutes the Church’s teaching. The acceptance of this truth brings true freedom and 
the fullness of life.  Proclaiming this truth, this Gospel (Good News), by making Christ known to all 
peoples, constitutes the mission of the Church.”  
This vision is crucial to the ongoing success of our mission in education.  This is why it is important 
that we speak with one voice, and we reaffirm our support for and development of our positive 
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partnerships that exist with the Department for Education in London and the Department for 
Education and Skills in Cardiff.  
   
As both society and the education landscape undergo significant changes, the roles of Catholic 
school leaders and Diocesan Schools’ Commissions have never been more critical.  We will 
ensure that the Catholic Education Service, working with Diocesan Schools’ Commissions, will 
strive to protect and improve Catholic education in England and Wales so that it is fit for the 
mission of the Church.   
   
Catholic school leaders and governors play a central role in the spiritual and academic life of their 
schools.  The formation of Catholic school leaders and the exercise of good governance are 
strategic priorities for Catholic education.  We ask the Catholic Education Service to develop 
strategies for leadership and governance that will provide Diocesan Schools’ Commissions with 
innovative options for responding to this challenge.   
  
We recognise that Diocesan Schools’ Commissions have never been more crucial to the success 
of Catholic schools.  As agents of the Diocesan Bishop, working with and in his name in the local 
Church, their professionalism in supporting their schools, leaders and governors is vitally 
important.  We ask the Catholic Education Service to review and report on the various approaches 
taken by dioceses in supporting their schools. As Bishops, we recognise the great value of our 
Catholic schools. We see the deliberate and vital role that they play in the life of the Church and in 
society, and for these good reasons, we commit to continue to provide and invest in Catholic 
education in England and Wales.”  

Agreed at the Spring Plenary Assembly 30th April 2017  

 
 
RELIGIOUS EDUCATION IN CATHOLIC SCHOOLS  
Catholic Education Service (CES) 

 
Why is Religious Education important in Catholic Schools? 

 
Religious Education is the “core of the core curriculum” in a Catholic school (Pope St. John Paul II) 
 
Placing RE at the core of the curriculum in Catholic schools helps the school fulfil its mission to 
educate the whole person in discerning the meaning of their existence, since “Religious Education 
is concerned not only with intellectual knowledge but also includes emotional and affective 
learning. It is in the mystery of the Word made flesh that the mystery of what it is to be human truly 
becomes clear. Without religious education, pupils would be deprived of an essential element of 
their formation and personal development, which helps them attain a vital harmony between faith 
and culture.” (Religious Education Curriculum Directory 2012) Furthermore, religiously literate 
children and young people are able to engage in a fully informed critique of all knowledge, “leading, 
for example, to an understanding of the relationship between science, and religion or history, and 
between theology, sport and the human body.” (Religious Education Curriculum Directory 2012) 
 
The Religious Educator 
The Church recognises the fundamental contribution of those charged with the planning and 
delivery of Religious Education. In what may be called the ‘hidden curriculum’, the witness, integrity 
and sincerity of the teacher or staff member will influence the communication of Christian faith, 
especially as knowledge to be believed and lived. As Pope Benedict XVI has said: 
“the task of the teacher is not simply to impart information or provide training in skills intended to 
deliver some economic benefit to society; education is not and never must be considered as purely 
utilitarian. It is about forming the human person, equipping him or her to live life to the full – in 
short, it is about imparting wisdom.” 
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What is the purpose of Religious Education in Catholic schools? 

 
Catholic schools serve diverse populations of pupils and within this context the Religious Education 
Curriculum Directory makes the aims of Religious Education explicit: 

1. To present engagingly a comprehensive content which is the basis of knowledge and 

understanding of the Catholic faith; 

2. To enable pupils continually to deepen their religious and theological understanding and be 

able to communicate this effectively; 

3. To present an authentic vision of the Church's moral and social teaching so that pupils can 

make a critique of the underlying trends in contemporary culture and society; 

4. To raise pupils' awareness of the faith and traditions of other religious communities in order 

to respect and understand them; 

5. To develop the critical faculties of pupils so that they can relate their Catholic faith to daily 

life; 

6. To stimulate pupils' imagination and provoke a desire for personal meaning as revealed in 

the truth of the Catholic faith; 

7. To enable pupils to relate the knowledge gained through Religious Education to their 

understanding of other subjects in the curriculum; 

8. To bring clarity to the relationship between faith and life, and between faith and culture. 

The outcome of excellent Religious Education is religiously literate and engaged young people who 

have the knowledge, understanding and skills – appropriate to their age and capacity – to reflect 

spiritually, and think ethically and theologically, and who are aware of the demands of religious 

commitment in everyday life (Religious Education Curriculum Directory). 
 
 
Who is responsible for determining the content and assessment of Religious Education in 
Catholic schools? 

 
The content of Religious Education (RE) and how it is assessed is determined by each diocesan 
bishop for the schools within his diocese. The Department of Education and Formation of the 
Catholic Bishops' Conference of England and Wales sets general guidelines for the content of the 
RE curriculum in all Catholic schools in England and Wales in the Religious Education Curriculum 
Directory. A NBRIA (National Board of Religious Inspectors and Advisers) working party have 
produced end of key stage assessment statements, and the Diocese of East Anglia is working on 
end of year group assessment statements to link with the NBRIA statements.  
 
Do Catholic schools teach about other religions? 

 
Yes, all Catholic schools are required to teach about other religions as part of the Religious 
Education curriculum. This is a feature of Catholic RE in all stages of a child's development, from 
the beginning of primary school until the end of secondary school. 

 

 

 

 

http://www.catholiceducation.org.uk/schools/religious-education/item/1000034-religious-education-curriculum-directory
http://www.catholiceducation.org.uk/schools/religious-education/item/1000034-religious-education-curriculum-directory
http://www.catholiceducation.org.uk/schools/religious-education/item/1000034-religious-education-curriculum-directory
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What is the relationship between the Church and the state in the running of Catholic 

schools? 

 
Catholic schools and academies are owned by the Church but maintained in large part by the 

state. The Church contributes 10% to capital project costs and all other costs are borne by the 

state. This partnership between the Church and the state has existed since 1944 and allows 

Catholic families free access to a distinctive Catholic education. The distinctive nature of Catholic 

schools is practically embodied in the following legal requirements and provisions: 
 

1. The right of the bishops to determine the content of the RE curriculum in Catholic schools; 

(Vatican) 

2. The right of Catholic schools to worship as a Catholic community; 

3. The independence of the inspection of denominational education and worship which, in a 

Catholic school, cannot be inspected by an Ofsted inspector but must be inspected by an 

inspector appointed by the bishop (Education Act 2005); 

4. The right of a Catholic school to prioritise Catholic children over those of other faiths in the 

over subscription criteria within Catholic schools’ admissions codes; 

5. The requirement that certain key posts within a Catholic school are reserved for practicing 

Catholics. These posts include head teacher, deputy head teacher and curriculum leader of 

Religious Education; 

6. The requirement that foundation governors always constitute a majority on the governing 

body of any Catholic schools. The bishop has the right of appointment and dismissal of 

foundation governors in Catholic schools; 

These distinctive characteristics of Catholic schools are guaranteed both canonically and 

statutorily. 

 

Who inspects Catholic schools? 

All Catholic schools and academies (including Catholic independent and special schools) are 

subject to a diocesan inspection (which for maintained schools is also a section 48 inspection) at 

least every five years. These inspections will be carried out by diocesan inspectors appointed by 

the bishop in whose diocese the school or academy is situated. (Education Act 2005). 

All maintained Catholic schools and academies are also subject to Ofsted inspections at the 

intervals prescribed by Her Majesty’s Chief Inspector. Catholic independent schools will also be 

inspected by an independent schools’ inspectorate. 

 

Conclusion 
Teaching is a noble calling and profession.  It can be a source of great satisfaction and we ask all 
Catholics to pray for our teachers and for vocations to the teaching life.  ‘Teaching has an 
extraordinary moral depth and is one of our most excellent and creative activities.  For the teacher 
does not write on inanimate material, but on the very spirits of human beings.’  (The Catholic 
School on the Threshold of the Third Millennium: 1998) 

 
 
 
 
 
 

http://www.vatican.va/archive/ENG1104/__P2N.HTM
http://www.legislation.gov.uk/ukpga/2005/18/section/5
http://www.legislation.gov.uk/ukpga/2005/18/section/48
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DIOCESE OF EAST ANGLIA INSPECTION PROCESS 
 
The procedure sets out the requirements, which will enable full inspection coverage of the school’s 
Catholic life, Religious Education and Collective Worship with a focus on pupils, provision and the 
role of leaders and governors in each aspect. This procedure will ensure that each school is 
treated in the same manner and that there is comparability between inspections and a common 
approach to reporting. It is hoped this procedure should always reflect the Church’s mission. 
 
Recognition of the Bishop’s Responsibility and Authority 
The inspection is to be set within the context of the diocesan Bishop’s policy. “The formation and 
education in the Catholic religion provided in any school is subject to the authority of the 
Church….the diocesan Bishop has the right to watch over and inspect the Catholic schools 
situated in his territory, even those established or directed by the members of Religious Institutes.” 
(Canons 804,806 CCL) 
 
School Self-Evaluation 
The Catholic community, like Ofsted, recognises the importance of school self-evaluation as a 
continuous process that is complemented from time to time by external inspection. Self-evaluation 
makes an important contribution to inspections. It provides the school and the inspectors with the 
means of ensuring that inspection covers matters of potential significance to the school. 

 
BEFORE THE INSPECTION 

 
The diocese will: 
Contact possible inspectors – using a system of rota, availability and travelling distance and 
arrange an inspection date. 
 
At least a week before the inspection date, the diocese will notify the school of the date of the 
inspection and the section 48 inspector’s name and contact details. The inspector will then be 
alerted by the diocese that the school has been notified. The diocese will send the contract to the 
school to be signed by Chair and inspector on the day. 
 
The inspector will: 
Contact the school for an initial conversation. 
 
The school will: 
Send to section 48 inspector:  

Catholic Schools Self Evaluation Form (copy included in the handbook)  
DEA Catholic Schools Self Evaluation DATA form or School’s own tracking DATA analysis 
and additional information 
Copies of previous diocesan inspection report and Interim Monitoring Visit (IMV) Report. 
School improvement plan 
School’s RE tracking data with any data analysis, if not within the SEF 
Normal weekly/fortnightly class timetables 
Timetable of the inspection day/s 
Map and address of school. 
Arrange meetings/interviews required. 
 

Inspections will normally take place either on a single day at Primary schools and on one or two 
days at Secondary schools with possibly an associate inspector present on one day.  All schools 
that were judged “good” or “outstanding” at their last Section 48 or Canon 806 inspection must be 
scheduled for their next Section 48 inspection within 5 school years from the end of the school year 
within which they were last inspected.  For example, if a school was inspected at any time between 
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September 2012 and July 2013, the next inspection would be scheduled during the school year 
September 2017 to July 2018.  This means that an inspection should not normally take place at an 
interval of less than 5 years from the date of the previous inspection. 
 
 
Any school with a Section 48 / Canon 806 inspection judgement that was less than “good” can be 
scheduled for its next inspection at any point after 3 years from the date of the last section 48 / 
Canon 806 inspection, but no later than 5 school years from the end of the school year within 
which the last inspection took place. For example, if the school was inspected in September 2012, 
the earliest it should be inspected again is September 2015. The latest date that the inspection 
could take place would be July 2018. 
  
The Section 48 inspector will: 

• Establish good communication and effective working relationship with the school. 

• E-mail school the Additional Data Information Sheet if not completed as part of the SEF. 

• Keep demands on the school to a minimum. 

• Inform the school of inspector’s contact details for sending above documentation. 

• Ask for the school to arrange as many RE lessons as possible to take place during the day 
for the inspector to organise which classes are to be observed.  

• Request that a member of the senior staff observes lessons alongside the inspector. 

• Ask the school to arrange meetings  
➢ With head and/or chair/foundation governor/chaplain for Catholic life 

information. 
➢ With RE subject leader.  
➢ For at least 30 minutes, to meet with each groups of pupils. 

   (selection criteria may vary – one possible arrangement is given below) 
For Secondary - Years 7, 9 & 11 pupils, at least one pupil of each year group 
from each ability level – top, middle and below average with their RE books 
and work.  
For Primary – Years 2 & 6 pupils as above, 

➢ To talk with a group of parents 
➢ For at least 15 minutes, to meet a group of staff 

(selection criteria could be a Middle Manager, NQT, long term teacher, 
Teaching Assistant, Caretaker, Cook and Administrator)  

• Ask school to provide on the day, books from each class - one set from each ability level. 

• Scrutinise Catholic SEF.  For inspectors to make best use of their time in the school and for 
inspection to be of most value to the school, they must gain an understanding of the school 
and the emphases and issues for the inspection before they begin their work on site.  

• Inspectors to prepare (for their own use only) a pre-inspection brief highlighting areas for 
the focus of the inspection and evidence gathering. 

 
DURING THE INSPECTION 

 
The time allocated to inspection must be mainly used for gathering firsthand evidence that leads to 
conclusions about the effectiveness of the school, its self-evaluation, its main strengths and areas 
for development and what it must do to improve. 
 
Inspectors will ensure that: 

• Judgements about the school are secure and reliable. 

• The conduct of the inspection is to a high standard so that professional relationships are 
strong. 

• They give feedback to teachers whose RE lessons/part lessons have been observed. In the 
case of joint observations with a member of the school staff, it will be their responsibility to 
feedback to the observed teacher. 

• The section 48 contract is signed. 



9 
 

• Those with leadership and management responsibilities in the school receive well-informed 
feedback. 
 

 
AFTER THE INSPECTION 

 
Inspectors will ensure that: 

• At the end of the inspection oral feedback is given to the school. All grades at this stage will 
be provisional. After the inspection team has reached its conclusions, these must be 
explained to senior managers. Feedback should be effective in explaining the inspection 
findings and what the school needs to improve. Opportunity should be given for the school 
to understand why particular judgements have been made. The findings of inspection, set 
alongside the school’s self-evaluation, provide a basis for action planning for improvement. 
 

• A draft report is read by a critical reader to ensure it reflects the framework. 

• A draft report is sent to the school within 10 working days of the completion of the 
inspection. Checking facts, explanation and evidence can be given through a discussion, 
phone or E-mail, with the headteacher/Chair of governors. 

• The inspection report gives clear and accurate account of the findings of the inspection. 

• A short summary letter to pupils is included at the end of the report. 

• The completed inspection report is sent to the diocese within 15 working days of the 
completion of the inspection. 

• Evidence gathered is kept for 6 months following the issue of the report. 

• Inspector’s invoice or letter requesting payment is sent to the diocese. 

• Travel can be claimed as well as inspection fee. 

 
The diocese will: 

• Send the section 48 report to the school 

• Send the section 48 report to CES 

 
The governors’ responsibilities are to: 

• Inform parents/carers that the inspection report is available on the school website.  

• Make copies of the report available upon request to members of the public (for which a 
charge not exceeding the cost of reproduction can be made) 

• Ensure that the school acts on the findings set out in the inspection report and includes 
these in the School Improvement Plan. 

• Continue updating Catholic SEF at least yearly and send to the diocese. 

• Return contract form to diocese. 
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DIOCESE OF EAST ANGLIA SECTION 48 / CANON 806 INSPECTION REPORT 
 
Grading Scale for all inspection judgements 
 
 Grade 1  Outstanding 
 Grade 2 Good 
 Grade 3 Requires Improvement 

Grade 4 Inadequate 
 

 

• Inspectors will frame their reports in accordance with the schedule – Appendix A. 

• The length of the report will usually be between 1500 and 2000 words (10% above or 
below) unless there are exceptional circumstances. 

• The report document should report on all aspects mentioned under the “Inspectors will 
evaluate” bullet points. 

DESCRIPTION OF THE SCHOOL – Only the most relevant facts to be included – (140 word limit). 
The inspection report will include a concise factual statement covering some of the following 
information. The DEA SEF Additional Information / Data form or School’s own Additional 
Information / Data form will contain the information below. 

 
The school’s location and a brief description of the area 
The parish (es) it serves 
Number of feeder primaries (for secondary schools) 
% of Catholic staff 

Special characteristics/circumstances 

Pupil Information:- 
The age range of the pupils 
Admission limit number of pupils (PAN) 
Number of pupils in each year group and total on roll 
A description of pupils’ background 
The percentage of pupils eligible for free school meals. 
The number of pupils/percentage identified as having special educational needs and the 
number of pupils with a statement of special educational needs. 
Number of pupil premium pupils.  
Percentage of pupils with English as an additional language 
Ethnic groups represented in the school with approx. proportions. 
Percentage of Catholic pupils 
Percentage of pupils from each parish 
Number/percentage of pupils from other Christian denominations 
Number/percentage of pupils from other world faiths 

 
Teaching Time 

Total teaching time per week in Foundation, each key stage and Years 12 and 13 where 
relevant 
Total Religious Education teaching time per week in Foundation, each key stage and 
Years 12 and 13 where relevant. 
Percentage of total teaching time per week on Religious Education. 

 
Results of Public Examinations 

Where applicable for 2 years prior to the inspection 
 

Financial Data 
Actual expenditure over 2 years for core curriculum areas including Religious Education. 
Actual expenditure over 2 years for Prayer Life/Worship if not included in above. 
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OVERALL EFFECTIVENESS:  
How effective is the school in providing Catholic education?    GRADE    
(one paragraph summarising school’s main strengths up to 200 words)    
         
Key grades for inspection: 

1. Outstanding 2. Good    3. Requires Improvement    4. Inadequate 

 
What the school needs to do to improve further?  

• Recommendations and clear required actions 

 
CATHOLIC LIFE:  with Grade                              
 (three untitled paragraphs with up to 550 words in total – see inspection framework) 

• The extent to which pupils contribute to and benefit from the Catholic Life of the school 

• The quality of provision for the Catholic Life of the school 

• How well leaders and governors promote, monitor and evaluate the provision of the 

Catholic Life of the school 

 
RELIGIOUS EDUCATION:  with Grade                  
(three untitled paragraphs with up to 560 words in total – see inspection framework) 

• How well pupils achieve and enjoy their learning in Religious Education 

• The quality of teaching, learning and assessment in Religious Education 

• How well leaders and governors promote, monitor and evaluate the provision for Religious 

Education 

 
COLLECTIVE WORSHIP:  with Grade 
(Three untitled paragraphs with up to 550 words in total – see inspection framework) 

• How well pupils respond to and participate in the schools’ Collective Worship 

• The quality of provision for Collective Worship 

• How well leaders and governors promote, monitor and evaluate the provision for Collective 

Worship 

 

LETTER: 

Accompanying the report is a ‘Letter to pupils explaining the findings from the Diocesan Inspection’ 
which includes three paragraphs and a thank you sentence to complete it. 

• General paragraph related to the welcome, how pupils responded to learning, playing, 
working and worshipping together 

• Aspects which the inspector especially liked 

• Aspects which the inspector asks your teachers to consider 

• Thank you sentence 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



12 
 

 
 
 
 
 
 
 
 
 
 

APPENDICES 
 
 
 
 
 
 
 
 
 
 
 
 



1 
 

GUIDELINES FOR 

DENOMINATIONAL INSPECTION 

IN CATHOLIC SCHOOLS/COLLEGES 
Under Canon 806 & Section 48/50 

From SEPTEMBER 2017 

 
 
 
 
 
 
 
 
 
 

 

 

 

 

 
 
 

 DEA Handbook Appendix A 
 
 
 
 
 
 
 
 
 

NATIONAL BOARD OF RELIGIOUS INSPECTORS AND ADVISERS 
INSPECTION WORKING GROUP 

 
 
 
 
 
 
 
 



2 
 

 
 
 
 
 
 

DENOMINATIONAL EVALUATION INSPECTION 

SCHEDULE 

 AND 

GRADE DESCRIPTORS 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



3 
 

OVERALL EFFECTIVENESS 

 

How effective is the school in providing Catholic Education 
Inspectors will make judgements on the following areas: 
 

CATHOLIC LIFE 

• The extent to which pupils contribute to and benefit from the Catholic Life of the school 

• The quality of provision for the Catholic Life of the school 

• How well leaders and governors promote, monitor and evaluate the provision of the Catholic Life of the 

School 

RELIGIOUS EDUCATION 

• How well pupils achieve and enjoy their learning in Religious Education 

• The quality of teaching, learning and assessment in Religious Education 

• How well leaders and governors promote, monitor and evaluate the provision for Religious Education 

COLLECTIVE WORSHIP 

• How well pupils respond to and participate in the schools’ Collective Worship 

• The quality of provision for Collective Worship 

• How well leaders and governors promote, monitor and evaluate the provision for Collective Worship 

Inspectors will use the following four-point scale to make all judgements: 
 

• Grade 1:  outstanding 

• Grade 2:  good 

• Grade 3:  requires improvement 

• Grade 4:  inadequate 

 
The evaluation schedule is not exhaustive. Grade descriptors are not checklists and do not replace the professional 
judgement of inspectors.  Inspectors must interpret grade descriptors in relation to pupils’ age, stage and phase of 
education. 
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CATHOLIC LIFE 

The extent to which pupils contribute to and benefit from the Catholic Life of the 
school 

Inspectors will evaluate: 

• the extent to which pupils take on responsibilities and take part in developing the Catholic character of the 

school; 

• pupils’ sense of belonging to the school community and their relationship with those from different groups 

and backgrounds; 

• the extent to which pupils contribute to the common good in the school and wider community. 

Criteria 
Inspectors will take into account: 
 

• 1) the extent to which pupils appreciate, value and participate in the Catholic Life as expressed in the mission 

statement of the school; 

• 2) the extent to which pupils participate in evaluating the Catholic Life and the mission of the school; 

• 3) the extent to which pupils value and respect themselves and others as made in the image and likeness of 

God; 

• 4) the extent to which pupils’ behaviour, conduct and attitudes reflect the Catholic character of the school; 

• 5) pupils’ capacity for praise, thanks, forgiveness and readiness to celebrate Life; 

• 6) how well pupils take on positions of responsibility and leadership in the Catholic Life of the school and in 

the wider community; 

• 7) the extent to which pupils participate in activities which enable them to contribute to the development of 

the Catholic character of the school; 

• 8) where relevant, pupils’ leadership, participation and response to the school’s chaplaincy provision; 

• 9) where relevant, pupils’ participation in visits and retreat activities;  

• 10) pupils’ contribution and response to the school’s pastoral care ; 

• 11) pupils’ interest and engagement in spiritual, moral and ethical issues; 

• 12) the extent to which education in personal relationships (RSE) prepares pupils for the next stage of their 

physical, emotional and spiritual development;  

• 13) the extent to which pupils embrace a holistic approach to education and life and have an understanding 

of their own vocation; 

• 14) the extent to which pupils contribute to and benefit from the school as part of a cohesive community. 
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Grade Descriptors 

Outstanding 
(1) 

• Almost all pupils appreciate, value and actively participate in the Catholic Life and mission of the 
school. 

• They contribute in a planned and systematic way to the school’s evaluation of its Catholic Life and 
mission of the school and take a lead in planning improvements to it.  

• Almost all pupils show a deep respect for themselves and others as made in the image and 
likeness of God. The behaviour of almost all pupils is exemplary at all times.  In proportion to their 
years they show an ability to listen, to give thanks, to forgive and be forgiven. They are quick to 
congratulate others. 

• Almost all pupils enthusiastically embrace the demands that membership of the school 
community entails. As a result, they take a leading role in those activities which promote the 
school’s Catholic Life and mission both within school and in the wider community. They are alert 
to the needs of others and seek justice for all within and beyond the school community. 

• Almost all pupils highly value the school’s chaplaincy provision, taking leadership roles and 
actively participating in opportunities provided by the school, such as visits and retreats. 

• Almost all pupils take full advantage of the opportunities the school provides for their personal 
support and development and as a result, they are happy, confident and secure in their own 
stage of physical, emotional and spiritual growth. 

• Pupils, appropriate to their age and capability, have an excellent understanding of loving 
relationships and sexual development within the context of a Christian understanding of the 
purpose of sexual love.  

• Almost all pupils enthusiastically embrace a holistic approach to education, have a profound 
understanding of what it means to have a vocation and they joyfully offer their gifts in the service 
of others.  

• Almost all pupils deeply value and respect the Catholic tradition of the school and its links with 
the parish community(ies) and the diocese. As a result they are enthusiastically and regularly 
involved with parish and diocesan celebrations and activities, irrespective of their own faith 
commitments. Almost all pupils are confident in expressing pride in their own religious and 
cultural identity and beliefs.  

Good 
(2) 

• Most pupils appreciate value and actively participate in the Catholic Life and mission of the 
school. 

• Most pupils participate in the school’s evaluation of its Catholic Life and mission and are part of 
planning improvements to it.  

• Most pupils show a respect for themselves and others as made in the image and likeness of God. 
The behaviour of most pupils is good almost all of the time. They are considerate to others and 
caring to anyone in apparent need.  They show an understanding of the need to forgive, be 
forgiven and have a good understanding of right and wrong. 

• Most pupils accept the responsibilities of living within a Catholic school community. As a result, 
they are regularly involved with those activities which promote the Catholic Life and mission of 
the school both within school and the wider community. They are aware of the needs of others 
and seek justice for others within and beyond the school community. 

• Most pupils value the school’s chaplaincy provision and participate in opportunities provided by 
the school, such as visits and retreats. 

• Most pupils respond well to the opportunities the school provides for their personal support and 
development and as a result, they are mostly happy, confident and largely secure in their own 
stage of physical, emotional and spiritual growth.  

• Pupils, appropriate to their age and capability, have a good understanding of loving relationships 
and sexual development within the context of a Christian understanding of the purpose of sexual 
love.  

• Most pupils embrace a holistic approach to education, have an understanding of what it means to 
have a vocation and recognise the importance of using one’s gifts in the service of others. 

• Most pupils value and respect the Catholic tradition of the school and its links with the parish 
community(ies) and the diocese. As a result, they respect and are involved with parish and 
diocesan celebrations and activities, irrespective of their own faith commitments. Pupils feel able 
to express a pride in their own religious and cultural identity and beliefs.   
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Requires 
Improvement 
(3) 

• A minority of pupils appreciate, value and participate in the Catholic Life and mission of the 
school. 

• A minority of pupils participate in the school’s evaluation of its Catholic Life and mission in 
some way but their involvement is infrequent and/or they lack a sense of the difference their 
contributions make. 

• Some pupils show respect for themselves and others as made in the image and likeness of 
God. The behaviour of most pupils at times requires improvement. They sometimes lack an 
appreciation of the uniqueness of others and can be insensitive to their needs within their own 
community. 

• Most pupils find it difficult to articulate or appreciate the demands that belonging to a Catholic 
community entails. As a result, they are only infrequently and passively involved with those 
activities which promote the Catholic Life and mission of the school both within school and the 
wider community. 

• Whilst pupils may value the school’s chaplaincy provision, only a minority participate in 
opportunities provided by the school. 

• A minority of pupils show some response to the opportunities the school provides for their 
personal support and development. Not all pupils benefit sufficiently from the school’s 
provision for pastoral care. 

• Pupils have some understanding of loving relationships and sexual development within the 
context of a Christian understanding of the purpose of sexual love.  

• A minority of pupils have some understanding of what it means to have a vocation, though 
have difficulty in connecting this with their own lives.  

• Only a minority of pupils value and respect the Catholic tradition of the school and its links 
with the parish community(ies) and the diocese. As a result, few are involved with parish and 
diocesan celebrations and activities.   

Inadequate 
(4) 

The extent to which pupils contribute to and benefit from the Catholic Life of the school is likely to be 
inadequate where a number of the following apply: 

• Pupils do not appreciate, value or participate in the Catholic Life and mission of the school. 

• Pupils do not participate in the school’s evaluation of its Catholic Life and mission 

• Pupils show little respect for themselves and others as made in the image and likeness of God. 
Pupil behaviour is poor.  

• Pupils are not involved in activities which promote the Catholic Life and mission of the school. 

• Pupils do not value the school’s chaplaincy provision, and do not participate in opportunities 
provided by the school. 

• Pupils do not respond to the opportunities the school provides for their personal support and 
development. Pupils do not benefit from the school’s provision for pastoral care. 

• Pupils lack understanding of loving relationships and sexual development or their 
understanding is insufficiently informed by the Catholic mission of the school. 

• Pupils lack understanding of what it means to have a vocation. 

• Pupils do not value or respect the Catholic tradition of the school.  



7 
 

The quality of provision for the Catholic Life of the school 

Inspectors will evaluate: 

• the centrality and efficacy of the school’s mission statement; 

• the extent to which the school makes its Catholic identity and ethos explicit through the learning 

environment, chaplaincy and community cohesion; 

• the quality of the pastoral care shown to all members of the community, both pupils and staff; 

• the extent to which the school promotes standards of behaviour that reflect Gospel values and how 

effectively it develops positive relationships between all members of the school community; 

• the quality of Personal, Social, Health and Emotional education (PSHE), Relationships and Sex Education (RSE) 

and Spiritual and Moral education. 

 

Criteria 

Inspectors will take into account: 

• 1)  the effectiveness of the school’s mission statement as an expression of the wider mission of the Church in 

education; 

• 2) the extent to which everyone in the community feels responsible for the generation and evaluation of the 

mission statement and the impact it has on all aspects of school life; 

• 3) the commitment of all staff to the Catholic Life of the school, through their participation in, for example, 

retreats, staff prayer, Continuing Professional Development (CPD) on Catholic Life; 

• 4) the extent to which the school is an inclusive and prayerful community and one which is committed to the 

social teaching of the Church; 

• 5) the extent to which the Catholic ethos and identity of the school is visible to its members and to external 

visitors through the quality and centrality of its displays, its sacred spaces and its artefacts; 

• 6) the extent to which staff promote and exemplify high standards of behaviour and contribute to a 

harmonious community of mutual respect and forgiveness; 

• 7) the extent to which spiritual and moral education is informed by Catholic Social teaching, including the 

dignity of the human person and care for our common home, and how evident this is across the whole 

curriculum; 

• 8) the extent to which the whole life of the school provides opportunities for pupils’ spiritual and moral 

development; 

• 9) how well chaplaincy supports and promotes the Catholic Life of the school; 

• 10) the quality and consistency of pastoral care for both pupils and staff; 

• 11) the extent to which Catholic values inform PSHE and RSE. 
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          Grade Descriptors 

Outstanding 

(1) 

• The school mission statement is a clear and inspiring expression of the educational mission of 
the Church.  

• All staff are fully committed to its implementation across the curriculum and the whole of school 
life. They enthusiastically participate in school activities which reflect the Catholic Life and 
mission of the school, such as, retreats, staff prayer, CPD on Catholic Life. 

• There is a strong sense of community at all levels, evident in the high quality of relationships 
that exist between almost all colleagues, support staff and pupils and the centrality of prayer to 
the whole community. The school is a supportive and joyful community. 

• The school environment reflects its mission and identity through concrete and effective signs of 
the school’s Catholic character. 

• All staff promote high standards of behaviour and are exemplary role models of mutual respect 
and forgiveness for pupils. 

• The entire curriculum reflects a commitment to Catholic social teaching, to care for our common 
home and to the dignity of every human person. 

• The school provides extensive opportunities for the moral and spiritual development of all pupils 
and staff. 

• The chaplaincy provision is exemplary in supporting and promoting the Catholic Life of the 
school. 

• Clear policies and structures are in place, which provide the highest levels of pastoral care to 
almost all pupils, and there is an explicit and concrete commitment to the most vulnerable and 
needy in both policy and practice.  

• The school is equally attentive to the pastoral needs of members of staff and ensures that 
almost every member’s needs are understood and catered for.  

• Pastoral programmes, PSHE and RSE are thoughtfully designed, carefully planned, consistently 
well taught and celebrate Catholic teachings and principles. 

Good 

(2) 

• The school mission statement clearly expresses the educational mission of the Church.  

• Most staff are committed to its implementation across the curriculum and the whole of school 
life. They participate in school activities which reflect the Catholic Life and mission of the school, 
such as, retreats, staff prayer, CPD on Catholic Life. 

• There is a clear sense of community at all levels, evident in the quality of relationships that exist 
between most colleagues, support staff and pupils and the centrality of prayer to the whole 
community. The school is a supportive community. 

• The school environment reflects its mission and identity through obvious signs of the school’s 
Catholic character. 

• Most staff promote high standards of behaviour and are good role models of mutual respect 
and forgiveness for pupils. 

• Most of the curriculum reflects a commitment to Catholic social teaching, to care for our 
common home and to the dignity of every human person. 

• The school provides many opportunities for the moral and spiritual development of most pupils 
and staff. 

• The chaplaincy provision is effective in supporting and promoting the Catholic Life of the school 

• Policies and structures are in place, which provide good pastoral care to most pupils, and there 
is a commitment to the most vulnerable and needy in both policy and practice.  

• The school has a regard for the pastoral needs of staff and most member’s needs are 
understood and catered for.  

• Pastoral programmes, PSHE and RSE are planned, mostly well taught and reflect Catholic 
teachings and principles. 
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Requires 
Improvement 

(3) 

• The school mission statement does express the educational mission of the Church but this is not 
well thought through or its expression lacks depth. 

• Whilst most staff understand some of the demands of the school’s mission statement there are 
inconsistencies in its application across the curriculum and/or to the rest of school life. 

• There is some sense of community that is evident in the relationships between most colleagues, 
support staff and pupils. 

• The school environment contains signs of the school’s Catholic character but these have become 
routine with little impact on the life of the school. 

• Staff expectations of behaviour are not high enough and/or the school has mixed success in 
communicating these to pupils.  

• Some aspects of the curriculum do not reflect a commitment to Catholic social teaching, to care 
for our common home or to the dignity of every human person. 

• The school provides some opportunities for the moral and spiritual development of pupils and 
staff. 

• The chaplaincy provision has limited impact in supporting and promoting the Catholic Life of the 
school 

• Policies and structures are in place, but these do not always translate to good pastoral care for 
pupils.  

• The school has some regard for the pastoral needs of staff. 

• Pastoral programmes, PSHE and RSE are taught and generally reflect Catholic teachings and 
principles. 

Inadequate 

(4) 

The provision for the Catholic Life of the school is likely to be inadequate where a number of the 
following apply: 

• The school’s mission is contrary in some respects to the educational mission of the Church. 

• Staff do not understand the demands of the school’s mission statement and it has little impact 
on their work. 

• There is no sense of community. 

• The school environment lacks any outward signs of its Catholic character or these are few and 
far between. 

• Staff expectations of behaviour are inadequate and these are poorly communicated to pupils.  

• There are no aspects of the curriculum that reflect a commitment to Catholic social teaching, to 
care for our common home or to the dignity of every human person. 

• The school provides no opportunities for the moral and spiritual development of pupils and staff. 

• Either the school lacks any chaplaincy provision or it has little impact in supporting and 
promoting the Catholic Life of the school. 

• There are a lack of policies and procedures to ensure good pastoral care for pupils. As a result, 
some pupils’ needs are overlooked or not addressed. 

• The school has little, if any regard for the pastoral needs of staff. 

• Pastoral programmes, PSHE and RSE are either not taught or are taught in a way which is 
contrary to Catholic teachings and principles. 
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How well leaders and governors promote, monitor and evaluate the provision for 
the Catholic Life of the school   

Inspectors will evaluate: 

• the effectiveness of leaders and governors in promoting the Catholic Life of the school; 

• how well leaders and governors monitor and evaluate the Catholic Life provision and outcomes in order to 

plan future improvements; 

• the extent to which leaders offer models of good practice as leaders of Catholic Life; 

• how well leaders and governors implement improvement in respect of the Catholic Life of the school; 

• how well leaders and governors ensure that whole curriculum contributes to pupils’ spiritual, moral, and 

vocation development. 

Criteria 

Inspectors will take into account: 
 

• 1) the extent to which leaders and governors are committed to the Catholic Life and character of the school 

and how well they model commitment to the whole community; 

• 2) the accuracy, consistency and rigour of systems for monitoring, analysis and evaluation of the impact of 

the Catholic Life of the school on pupils and staff; 

• 3) the progress and impact of actions on the Catholic Life of the school identified by the school’s Self 

Evaluation; 

• 4) the quality and frequency of induction and CPD training for staff to develop their understanding and 

commitment to the Church’s mission in education and their response to it; 

• 5) the extent to which the school engages with parents and carers; 

• 6) how well leaders and governors promote, monitor and evaluate the quality and range of opportunities for 

pupils’ spiritual and moral development; 

• 7) how well leaders and governors promote, monitor and evaluate the pupils’ awareness and understanding 

of the Catholic Life of the school; 

• 8) how well leaders and governors promote, monitor and evaluate the staff engagement with, and 

understanding of the Catholic Life of the school; 

• 9) the extent to which the school takes into account the views of parents, priests and governors; 

• 10) how well the school implements any policy decisions of the diocesan Bishop. 
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         Grade Descriptors 

Outstanding 

(1) 

• The school’s leadership is deeply committed to the Church’s mission in education. 
Leaders are energised by the task and are a source of inspiration for the whole 
community. The development of the Catholic Life of the school is viewed by leaders and 
governors as a core leadership responsibility. 

• The provision for the Catholic Life of the school is given the highest possible priority by 
leaders. This is reflected in the school’s self-evaluation which is a coherent reflection of 
rigorous monitoring, searching analysis and self-challenge and is clearly and explicitly 
focused on the Catholic Life of the school.  

• This leads to well-targeted and planned improvements, often creatively conceived with 
key partners, to further enhance the Catholic Life of the school.  

• CPD focusing on the Catholic Life of the school occurs frequently and is engaging, well 
planned and effective. As a result, staff understanding of the school’s mission is 
outstanding. They share its purpose and are keenly and actively involved in shaping and 
supporting it. 

• The school has highly successful strategies for engaging with almost all parents/carers to 
the very obvious benefit of pupils, including those who might traditionally find working 
with the school difficult. As a result, parents/carers have a thorough understanding of 
the school’s mission and are highly supportive of it.  

• As leaders, the governing body is highly ambitious for the Catholic Life of the school and 
leads by example in its consistent emphasising of Catholic Life as a school improvement 
priority. Governors make a highly significant contribution to the Catholic Life of the 
school. They are passionate about the school’s mission, are actively involved in its 
evaluation and are ready to challenge as well as support where necessary. 

• The school is enthusiastic in its response to diocesan policies and initiatives and actively 
promotes the Bishop’s vision for the diocese throughout the school. 

Good 

(2) 

• Leaders and governors demonstrate a public commitment to the mission of the Church. 
They are well regarded by staff as models of Catholic leadership by both staff and pupils. 
The development of the Catholic Life of the school is viewed by leaders and governors as 
a core leadership responsibility. 

• The provision for the Catholic Life of the school is given priority by leaders. This is 
reflected in the school’s self-evaluation which involves monitoring, analysis and self-
challenge and is clearly focused on the Catholic Life of the school.  

• This leads to planned improvements, to further enhance the Catholic Life of the school.  

• CPD focusing on the Catholic Life of the school occurs and is effective. As a result, staff 
understanding of the school’s mission is good. Staff are involved in shaping and 
supporting it. 

• The school has strategies for engaging with the majority of parents/carers to the benefit 
of pupils, including those who might traditionally find working with the school difficult. 
As a result, parents/carers have a good understanding of the school’s mission and are 
supportive of it.  

• As leaders, the governing body is ambitious for the Catholic Life of the school and leads 
by example in its emphasising of Catholic Life as a school improvement priority. 
Governors make a good contribution to the Catholic Life of the school. They are 
committed to the school’s mission, are involved in its evaluation and are ready to 
challenge as well as support where necessary. 

• The school responds well to diocesan policies and initiatives and promotes the Bishop’s 
vision for the diocese throughout the school. 
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Requires 
Improvement 

(3) 

• Leaders and governors support the mission of the Church but rely heavily on diocesan 
guidance to give it direction in school. 

• The provision for the Catholic Life of the school is acknowledged as a leadership 
responsibility. However, it is not always or clearly reflected in the school’s self-evaluation 
of the Catholic Life of the school. 

• This leads to some improvements, but these have limited impact on the Catholic Life of 
the school.  

• CPD focusing on the Catholic Life of the school rarely occurs or is limited in its 
effectiveness. Staff have some understanding of the school’s mission.  

• The school usually works with parents/carers, although is less successful in engaging 
those who might traditionally find working with the school difficult. As a result, whilst all 
parents/carers will be aware of the school’s distinctive mission and identity, not all 
parents/carers are fully supportive of it. 

• Whilst the governing body makes efforts to maintain the Catholic Life of the school these 
efforts are not concerted or maintained. Governors make some contribution to the 
Catholic Life of the school. However, they are only superficially involved in the self-
evaluation of the Catholic Life of the school and are more comfortable in a supportive 
role than they are with offering challenge. 

Inadequate 

(4) 

How well leaders and governors promote, monitor and evaluate the Catholic Life of the school is 
likely to be inadequate where a number of the following apply: 

• Leaders and governors show minimal support for and understanding of the mission of 
the Church. 

• The provision for the Catholic Life of the school is not seen as a leadership responsibility.  

• There is no planning for improvements of the Catholic Life of the school.  

• CPD focusing on the Catholic Life of the school rarely, if ever, occurs. 

• The school’s work with parents/carers is inadequate in at least some respects. 

• The governing body shows little interest in the Catholic Life of the school. 
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RELIGIOUS EDUCATION 

How well pupils’ achieve and enjoy their learning in Religious Education 

Inspectors will evaluate: 

• the quality of pupils’ achievement, learning and progress in Religious Education and any variations between 

groups of pupils; 

• the extent to which pupils are becoming religiously literate; 

• the quality of learning for pupils with particular learning needs and/or disabilities and their progress; 

• pupils’ attainment in Religious Education at the end of each key stage. 

Criteria 

Inspectors will take into account: 

 
The quality of pupils’ achievement, learning and progress in Religious Education 

• 1) how well pupils make progress relative to their starting points and capabilities, making clear whether there 

is any significant variation between groups of pupils and there is any underachievement generally or among 

particular groups who could be doing better; 

• 2) the extent to which pupils are religiously literate and engaged young people who have the knowledge, 

understanding and skills – appropriate to their age and capacity – to reflect spiritually, and think ethically and 

theologically, and who are aware of the demands of religious commitment in everyday life; 

• 3) the extent to which pupils actively seek to improve their knowledge, understanding and skills and are 

developing their competence as learners; 

• 4) how well pupils enjoy their learning as shown by their interest, enthusiasm, and behaviour. 

Standards of attainment in Religious Education 

• 5) teacher assessment of pupils’ attainment measured in line with the Bishops’ Conference documents; 

• 6) the public examination results for the last three years; 

• 7) the school’s track record in assessing standards of attainment, including the accuracy and the quality of 

teacher assessment; 

• 8) the quality of the pupils’ current work both in class and in written work, including, where relevant that of 

children in the Foundation Stage and that of Sixth Form students. 

 



14 
 

           Grade Descriptors 

Outstanding 
(1) 

• Almost all pupils, from their varied starting points, make good progress in each key stage, with 
many achieving outstanding progress. 

• Almost all groups of pupils, including those with special educational needs, are also making 
progress comparable to the progress of other pupils. 

• Almost all pupils, relative to their age and capacity, are religiously literate and engaged young 
people; they use their knowledge, understanding and skills effectively, to reflect spiritually, and 
to think ethically and theologically. As a consequence, they are fully aware of the demands of 
religious commitment in everyday life. 

• Almost all pupils are actively engaged in lessons and are committed to improving their 
knowledge, understanding and skills, in order to further develop as competent learners. 
Almost all pupils concentrate exceptionally well, have a clear understanding of how well they 
are doing, of what they need to do to improve, and can fully articulate how they have made 
progress. 

• Almost all pupils approach lessons with great interest, passion and enthusiasm. Pupils enjoy 
tackling challenging activities, and respond exceptionally well to opportunities which extend 
their learning. Behaviour in lessons is outstanding because almost all pupils enjoy Religious 
Education and they are rarely off task even in extended periods without direction from an 
adult. 

• Pupils’ attainment as indicated by teacher assessment and/or public examination results is 
outstanding. Almost all pupils achieve above average attainment using diocesan and/or 
national data where available. This has been sustained for the last three years for almost all 
pupils and reflects the outstanding quality of teacher assessment. 

• The quality of pupils’ current work, both in class and in written work is outstanding. 

Good 
(2) 

• Most pupils, from their varied starting points, make good progress in each key stage. 

• Most groups of pupils, those with special educational needs, are also making progress 
comparable to the progress of other pupils. 

• Most pupils, relative to their age and capacity, are religiously literate and engaged young 
people; they use their knowledge, understanding and skills, to reflect spiritually, and to think 
ethically and theologically. As a consequence, most pupils are aware of the demands of 
religious commitment in everyday life. 

• Most pupils are actively engaged in lessons and are committed to improving their knowledge, 
understanding and skills, in order to further develop as competent learners.  Most pupils 
concentrate well, have an understanding of how well they are doing, of what they need to do 
to improve, and can articulate how they have made progress. 

• Most pupils approach their lessons with interest and enthusiasm. Pupils enjoy challenging 
activities, and respond well to opportunities which extend their learning. Behaviour in lessons 
is good because most pupils enjoy Religious Education and disruptions in lessons are unusual. 

• Pupils’ attainment as indicated by teacher assessment and/or public examination results is 
good. Most pupils achieve at least average attainment using diocesan and/or national data 
where available. This has been sustained for the last three years, or if it has not there is an 
improving trend.  

• The quality of pupils’ current work, both in class and in written work is good. 
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Requires 
Improvement 
(3) 

• Some pupils, from their varied starting points, make progress in each key stage. 

• Whilst some groups, including those who have special educational needs, are making progress 
a majority are not. 

• Some pupils, relative to their age and capacity make some use of their knowledge, 
understanding and skills, to reflect and think in a limited way about the demands of religious 
commitment in everyday life. 

• Pupils participate in their lessons but with limited motivation to improve their knowledge, 
understanding and skills as learners. Some pupils may work well and show some 
understanding of how well they are doing. 

• Pupils show limited interest and little enjoyment of Religious Education. Behaviour in lessons is 
varied and disruptions in lessons sometimes take place.  

• Pupils’ attainment as indicated by teacher assessment and/or public examination results 
requires improvement. Pupils do not always achieve average attainment using diocesan and/or 
national data where available. 

• The quality of pupils’ current work, both in class and in written work requires improvement. 

Inadequate 
(4) 

How well pupils achieve and enjoy their learning in Religious Education is likely to be inadequate where 
a number of the following apply: 

• Pupils make very limited progress in each key stage. 

• Groups of pupils, including those who have special educational needs, are not making 
progress. 

• Pupils have minimal knowledge and understanding of Religious Education. 

• Pupils are not engaged in lessons and have no interest in the subject. 

• Pupils show no enjoyment of Religious Education and behaviour in lessons is disruptive and 
not conducive to learning. 

• Pupils’ attainment as indicated by teacher assessment and/or public examination results is 
inadequate. Most achieve below average attainment using diocesan and/or national data 
where available. 

• The quality of pupils’ current work, both in class and in written work is inadequate. 
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The quality of teaching, learning and assessment in Religious Education 

Inspectors will evaluate: 

• how well teaching promotes learning, enjoyment, progress and the attainment of pupils; 

• how well assessment informs appropriate teaching and learning strategies. 

Criteria 
Inspectors will take into account: 
 

• 1) the extent to which lesson planning is linked to a current assessment of pupils’ prior learning and is 

differentiated, so that it consolidates, builds and extends learning for all pupils; 

• 2) the extent to which teachers have a mastery of the subject; 

• 3) the extent to which teachers’ expertise inspires pupils and builds their understanding; 

• 4) the extent to which teaching encourages independent and collaborative learning where appropriate; 

• 5) the extent to which teaching enables pupils to assess their own progress and achievement; 

• 6) how well lesson time is managed to ensure optimum learning;  

• 7) how well teaching styles and choice of learning activities sustain pupils’ concentration, motivation and 

application; 

• 8) how effectively questioning is used in lessons to identify prior learning, to deepen understanding and to 

assess new learning; 

• 9) the extent to which teaching encourages pupils’ enjoyment of and enthusiasm for Religious Education; 

• 10) how effectively resources, including other adults, are deployed to secure optimum learning; 

• 11) the extent to which the high expectations of teachers and other adults allow each pupil to fulfil their 

potential; 

• 12) the extent to which feedback ensures that pupils know how well they are doing and what they need to do 

to improve; 

• 13) how well teachers use praise and affirmation to motivate learners. 
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           Grade Descriptors 

Outstanding 

(1) 

• Teachers are highly effective in consistently planning high-quality lessons linked to 
pupil’s current assessment and their knowledge of the individual, consolidating and 
extending pupil’s knowledge and understanding, so that they learn extremely well. As a 
result of this, a majority of teaching is outstanding and teaching is never less than 
consistently good. 

• Teachers have a high level of confidence because of their subject expertise and their 
understanding of the breadth of teaching methods. As a consequence, almost all pupils 
are inspired to learn and make rapid and sustained progress. 

• Teachers employ a wide range of appropriate teaching strategies, including individual 
and collaborative work. Consequently, almost all pupils are highly motivated and sustain 
high levels of concentration. 

• Teachers ensure almost all pupils are consistently involved in evaluating how well they 
are achieving. This contributes to their outstanding progress and provides them with a 
high level of confidence in making further improvements. 

• Teachers consistently use time effectively to maximise learning opportunities in lessons 
and across sequences of lessons. 

• Teachers carefully observe and skilfully question during lessons in order to adapt tasks 
and explanations, thus maximising learning for every pupil. 

• High quality resources, including other adults are used very effectively to optimise 
learning for each pupil.  

• Teachers communicate high expectations and passion about Religious Education to their 
pupils who respond with enthusiasm. 

• High quality feed-back is frequent, leading to high levels of engagement, interest, 
achievement and progress. Pupils are given the opportunity to respond in a systematic 
and planned way which ensures pupils understand what they need to do to improve. 

• Celebration of achievement and effort are central to the teacher’s assessment strategy, 
securing high levels of motivation from pupils. 

Good 

(2) 

• Teachers consistently plan good lessons linked to pupil’s current assessment so that 
most pupils learn well. As a result of this, teaching is mainly good. 

• Teachers are confident in their subject expertise and have a good understanding of how 
pupils learn. As a consequence, most pupils apply themselves well and make good 
progress in lessons and over time. 

• Teachers employ a range of appropriate strategies, including individual and collaborative 
work. Consequently, most pupils are motivated and concentrate in lessons. 

• Teachers ensure most pupils are involved in evaluating how well they are achieving. This 
contributes to good progress and increases their confidence in making further 
improvements. 

• Teachers manage time well to secure good learning in lessons and across sequences of 
lessons. 

• Teachers use observation and questioning during lessons in order to adapt tasks and 
explanations, thus improving learning for most pupils. 

• Good quality resources, including other adults are used effectively to optimise learning 
for most pupils.  

• Teachers communicate high expectations about Religious Education to their pupils, most 
of who respond positively. 

• Good quality feed-back leads to the engagement, interest, achievement and progress of 
most pupils. Pupils are given the opportunity to respond which improves their 
understanding of what they need to do to improve. 

• Achievement and effort are often celebrated leading to good levels of motivation from 
most pupils. 
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Requires 
Improvement 

(3) 

• Teachers do not always plan good lessons and/or this is not always linked to pupil’s 
current assessment. As a consequence, some pupils do not learn well enough.  

• Teachers have insufficient subject expertise and have a limited understanding of how 
pupils learn. As a consequence, some pupils do not apply themselves and some make 
only limited progress. 

• Teachers employ a limited range of strategies. Consequently, many pupils lack 
motivation and concentration in lessons. 

• Teachers involve pupils in a limited way in evaluating how well they are achieving. This 
inhibits good progress and makes them unsure about how to make future 
improvements.   

• Teachers’ management of time requires improvement to ensure good learning in lessons 
and across sequences of lessons. 

• Teachers’ use of observation and questioning is limited and their adaptation of tasks and 
explanations is minimal. 

• The quality of resources is limited and the use of resources, including other adults, 
requires improvement.  

• Teachers rarely communicate high expectations about Religious Education to their 
pupils. 

• Feed-back is infrequent and limited in effectiveness. Pupils are rarely given the 
opportunity to respond. 

• Achievement and effort are rarely celebrated. 

Inadequate 

(4) 

The quality of teaching, learning and assessment in Religious Education is likely to be inadequate 
where a number of the following apply: 

• Teachers do not plan lessons and/or this is not linked to pupil’s current assessment. As a 
consequence, pupils’ learning is inadequate.  

• Teachers have little subject expertise and no real understanding of how pupils learn. As a 
consequence, most pupils do not apply themselves and few make adequate progress. 

• Teachers do not employ a range of teaching strategies. Consequently, pupils lack 
motivation and concentration. 

• Teachers do not involve pupils in evaluating how well they are achieving. This leads to 
inadequate progress. 

• Teachers do not manage time well which negatively impacts on pupil progress. 

• Teachers do not adapt tasks or explanations as a consequence of questioning. 

• The quality of resources is poor and resources, including other adults, are not well 
deployed.  

• Teachers have low expectations of their pupils in Religious Education. 

• Feed-back rarely, if ever, happens and/or it has no impact on learning. Pupils are never 
given the opportunity to respond. 

• Achievement and effort are never celebrated. 
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How well leaders and governors monitor and evaluate the provision for Religious 
Education  

Inspectors will evaluate: 

• that the Religious Education curriculum meets Bishops’ Conference requirements; 

• that the curriculum meets any additional requirements of the diocesan Bishop; 

• how well leaders and governors use monitoring data to evaluate the school’s performance in Religious 

Education in order to plan future improvements; 

• how well leaders and governors plan improvement in provision, and in pupils’ outcomes, and how effectively 

these plans are implemented at all levels; 

• the effectiveness of the subject leader(s);  

• how effectively assessment is used in monitoring and securing improvements; 

• how well scheme and specification choices support the learning and achievement of different groups of 

pupils. 

Criteria 
Inspectors will take into account: 
 

• 1) whether the curriculum complies with the Religious Education documents of the Bishops’ Conference of 

England and Wales; 

• 2) whether the curriculum time in each taught week given to RE meets the Bishops’ Conference requirements 

(10% of the taught week from EYFS to the end of KS4; 5% of the taught week in KS5); 

• 3) whether Religious Education has parity with other core curriculum subjects in terms of resourcing, staffing 

and accommodation; 

• 4) in secondary schools, whether the GCSE specification complies with the requirements of the diocesan 

Bishop; 

• 5) in all schools, whether scheme choices comply with the requirements of the diocesan Bishop; 

• 6) how well leaders and governors make decisions about specifications, schemes, and programmes of study 

and the extent to which these meet the needs of different groups of pupils; 

• 7) the accuracy, consistency and rigour of systems for tracking, monitoring, analysis and evaluation of the 

impact of the school’s work; 

• 8) the extent to which leaders and governors take into account views of parents and pupils in evaluating 

Religious Education; 

• 9) how well leaders and governors plan, monitor and evaluate: 

- (a) the effective use made of the assessment process; 

- (b) the quality of teaching through lesson observation and other methods; 

- (c) the impact of curriculum and assessment on pupil outcomes; 

- (d) the progress and learning of whole cohorts, groups and individuals; 

- (e) the impact of support, guidance and intervention on pupil outcomes in Religious Education; 

- (f) the quality of ‘improvement planning’ and its implementation; 

- (g) the rigour of the self-evaluation in identifying appropriate targets, time scales and clear lines of 

accountability. 

• 10) the coherence of the Religious Education curriculum across different key stages and phases; 

• (11) the impact of enrichment activities. 
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          Grade Descriptors 

Outstanding 

(1) 

• Leaders and governors ensure that the Religious Education curriculum meets the requirements 
of the Bishops’ Conference in every respect and in each key stage. 

• Leaders and governors ensure that at least the required amount of curriculum time is given to 
Religious Education in each key stage. 

• Leaders and governors ensure that Religious Education has full parity with other core 
curriculum subjects including professional development, resourcing, staffing and 
accommodation. 

• Any additional requirements of the diocesan Bishop regarding the Religious Education 
curriculum are embraced and fully implemented. 

• Leaders’ and governors’ self-evaluation of Religious Education is a coherent reflection of 
rigorous monitoring, searching analysis and self-challenge which is well-informed by current 
best practice in Religious Education. This results in well targeted planning and strategic action 
taken by the school which lead to outstanding outcomes in Religious Education.  

• The curriculum leader for Religious Education has an inspiring vision of outstanding teaching 
and learning and a high level of expertise in securing this vision. These are used effectively to 
improve teaching and learning in Religious Education, resulting in teaching that is likely to be 
outstanding and at least consistently good. 

• Leaders and governors ensure that Religious Education is imaginatively and thoughtfully 
planned to meet the needs of different groups of pupils and each key stage and phase is 
creatively structured to build on and enhance prior learning. 

Good 

(2) 

• Leaders and governors ensure that the Religious Education curriculum meets the requirements 
of the Bishops’ Conference in every respect and in each key stage. 

• Leaders and governors ensure that the required amount of curriculum time is given to 
Religious Education in each key stage. 

• Leaders and governors ensure that Religious Education is comparable to other core curriculum 
subjects, in terms of professional development, resourcing, staffing and accommodation. 

• Any additional requirements of the diocesan Bishop regarding the Religious Education 
curriculum are fully implemented. 

• Leaders’ and governors’ self-evaluation of Religious Education is a good reflection of frequent 
monitoring, analysis and self-challenge which is informed by current best practice in Religious 
Education. This results in strategic action taken by the school which lead to at least good 
outcomes in Religious Education.  

• The curriculum leader for Religious Education has a clear vision for teaching and learning and a 
good level of expertise in securing this vision. These are used effectively to improve teaching 
and learning in Religious Education, resulting in teaching that is likely to be at least consistently 
good. 

• Leaders and governors ensure that Religious Education is effectively planned to meet the 
needs of different groups of pupils and to secure coherence across different key stages and 
phases. 
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Requires 
Improvement 

(3) 

• Leaders and governors are not ensuring that the Religious Education curriculum fully meets the 
requirements of the Bishops’ Conference. 

• Leaders and governors are not ensuring that the required amount of curriculum time is given 
to Religious Education in each key stage. 

• Leaders and governors are not ensuring that Religious Education is fully comparable to other 
core curriculum subjects. 

• Any additional requirements of the diocesan Bishop regarding the Religious Education 
curriculum are not fully implemented. 

• Leaders’ and governors’ self-evaluation of Religious Education requires improvement.  

• The curriculum leader for Religious Education does not effectively plan improvements to 
teaching and learning in Religious Education. 

• Leaders and governors are not ensuring that Religious Education is planned to meet the needs 
of different groups of pupils and coherence across different key stages and phases requires 
improvement. 

Inadequate 

(4) 

How well leaders and governors monitor and evaluate the provision for Religious Education is likely to 
be inadequate when a number of the following apply: 

• Leaders and governors are failing to implement the requirements of the Bishops’ Conference in 
relation to Religious Education.  

• Leaders and governors are failing to provide the required amount of curriculum time to 
Religious Education. 

• Leaders and governors are failing to ensure that Religious Education is treated comparably to 
other core curriculum subjects. 

• Any additional requirements of the diocesan Bishop regarding the Religious Education 
curriculum are not being implemented. 

• Leaders’ and governors’ self-evaluation of Religious Education is either ineffective or absent.  

• The curriculum leader for Religious Education lacks a vision for the subject and does not plan 
improvements to teaching and learning in Religious Education. 

• Leaders and governors are failing to ensure that Religious Education is planned to meet the 
needs of different groups of pupils and there is little or no coherence across different key 
stages and phases. 
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COLLECTIVE WORSHIP 

How well pupils respond to and participate in the school’s Collective Worship 

Inspectors will evaluate: 

 
• the  extent to which pupils show interest and actively participate in Collective Worship; 

• the  extent to which pupils are acquiring skills in planning and leading prayer and worship; 

• the extent to which Collective Worship contributes to the spiritual and moral development of pupils. 

Criteria 
Inspectors will take into account: 

 
• 1) the extent to which pupils demonstrate reverence and respect during Collective Worship; 

• 2) how well pupils plan, organise and lead worship; 

• 3) the extent of pupils’ knowledge of prayer and Catholic liturgy including the Church’s liturgical year and 

sacramental life; 

• 4) the extent of pupils’ knowledge of a variety of prayer styles; 

• 5) pupils’ response to voluntary acts of worship. 
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          Grade Descriptors 

Outstanding 

(1) 

• Acts of Collective Worship engage all pupils’ interest and inspire in them deep thought and 
heartfelt response.  There is a genuine enthusiasm for collective worship, and where 
appropriate, reflected in the quality of communal singing, in the quality of prayerful silence 
and the depth of reverent participation in communal prayer. 

• Pupils readily take the initiative in leading worship displaying confidence and enthusiasm.  
They are creative and resourceful in their planning of liturgy and want it to be the best it can 
be.  Most other pupils are visibly uplifted by the worship opportunities created by their peers. 

• Almost all pupils have an excellent understanding of the Church’s liturgical year, seasons and 
feast.  Appropriate to their age and ability, they are able to prepare acts of Collective Worship, 
which fully reflects this understanding. 

• Pupils display confidence in their use of a wide variety of traditional and contemporary 
approaches to prayer, which uses scripture, religious artefacts and liturgical music. The vast 
majority of pupils value and regularly participate in voluntarily acts of worship and prayer. 

• The experience of living and working in a faithful, praying community has a profound and 
visible effect on the spiritual and moral development of all pupils, irrespective of ability or faith 
background.  They have a deep sense of respect for those of other faiths and this is reflected in 
the manner in which pupils prepare and participate in prayer and liturgy. 

Good 

(2) 

• Pupils act with reverence and are keen to participate in Collective Worship.  Where 
appropriate, they sing joyfully, reflect in silence and join in community prayer appropriately 
and with confidence. 

• Pupils regularly prepare and lead worship with confidence, enthusiasm and a degree of 
independence.  They are thoughtful in their planning of liturgy.  Other pupils are engaged by 
the worship opportunities planned by their peers 

• Pupils use a variety of approaches to prayer which includes scripture, religious artefacts. 
Liturgical music and other forms of prayer both traditional and contemporary.   Some pupils 
value and participate voluntarily in acts of worship and prayer. 

• Most pupils have a good understanding of the Church’s liturgical year, its seasons and feasts 
and the approaches this requires in the planning of appropriate worship opportunities 

• The experience of living and working in a faithful, praying community has a positive impact on 
the spiritual and moral development of many pupils, irrespective of ability or faith background.  
They have a well-developed sense of respect for those of other faiths.  This is reflected in the 
manner in which many pupils participate in prayer and liturgy.  

Requires 
Improvement 

(3) 

• Pupils take part in the regular prayer life of the school, though not always readily or with 
enthusiasm.  They participate, where appropriate, in opportunities to sing, to pray quietly and 
to join in community prayer although not all are engaged. 

• Pupils rarely prepare or lead acts of worship and/or this preparation is superficial, does not 
engage pupils creatively and is over reliant on the adults in school. 

• Pupils have only a basic approach to prayer and whilst prayer may include scripture, religious 
artefacts or music, the selection and use of these is often limited, uninspiring and repetitive. 
Very few pupils value or participate voluntarily in acts of worship or prayer. 

• Many pupils have a limited understanding of the Church’s liturgical year, its seasons and feasts 
and have only limited appreciation of the effects of this on the planning of appropriate 
worship. 

• The experience of living and working in a praying community has only limited impact on the 
spiritual and moral development of many pupils and they have little awareness of the 
existence of difference and the need to accommodate it. 

Inadequate 

(4) 

How well pupils respond to and participate in the school’s Collective Worship is likely to be inadequate 
where a number of the following apply: 

• Pupils rarely, if ever take part in the prayer life of the school. 

• Pupils do not prepare or lead acts of worship. 

• Pupils do not value or participate voluntarily in acts of worship or prayer. 

• Pupils do not understand the Church’s liturgical year. 

• The experience of living and working in a praying community has little, if any, impact on the 
spiritual and moral development of pupils and they have little, if any, awareness of the 
existence of difference. 
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The quality of Collective Worship provided by the School 

Inspectors will evaluate: 

 
• the centrality, quality and variety of Collective Worship opportunities provided by the school; 

• how well the school provides opportunities for the pupils to develop spiritually through acts of 

Collective Worship, taking into account their age, aptitudes, family backgrounds and the Catholic 

character of the school. 

Criteria 
Inspectors will take into account: 
 

• 1) the extent to which the acts of worship reflect the Catholic character of the school and take into account 

the variety of faith and belief backgrounds among pupils; 

• 2) how knowledgeable and skilled staff are in planning, leading and evaluating worship;  

• 3) how effectively the school skills its pupils in planning, leading and evaluating worship; 

• 4) the appropriateness of methods and styles of prayers and sacramental opportunities; 

• 5) how effectively the school engages parents, carers, local parishes and other local faith communities in its 

provision. 
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Grade Descriptors 

Outstanding 

(1) 

• Collective Worship is central to the life of the school for all pupils, whatever their own particular faith 
background, and forms the heart of every school celebration.  Sacramental opportunities or praying 
together is part of the daily experience for all pupils and staff. 

• Collective Worship has a clear purpose, message and direction. The themes chosen for worship reflect a 
deep understanding of the liturgical season and the Church’s mission in education.  

• Collective Worship is given the highest possible priority in terms of planning, evaluating and resourcing; 
as a result, experiences of Collective Worship are of such a high quality that they are universally cherished 
by every member of the community.  

• Relevant staff have an excellent understanding of the Church’s liturgical year, seasons and feasts, and are 
passionate about ensuring that pupils have high quality experiences of the Church’s liturgical life.  

• Staff are highly skilled in helping pupils to plan and deliver quality worship. They have a thorough and 
comprehensive understanding of the purpose of Collective Worship and the wide variety of methods and 
styles of prayer.  

• Opportunities are planned in a manner that attracts and facilitates attendance by other adults associated 
with the pupils and school and response to this invitation is outstanding. 

Good 

(2) 

•  Collective Worship is part of the life of the school and sacramental opportunities or prayer is included in 
almost all school celebrations.  Praying together is part of the daily experience for pupils and staff. 

• Collective Worship has a purpose, message and direction. The themes chosen for worship reflect a good 
understanding of the liturgical seasons and the Catholic character of the school.  

• Collective Worship is given a high priority in terms of planning, evaluating and resourcing; as a result, 
experience of Collective Worship is almost always engaging and almost all members of the community 
speak positively about these opportunities.  

• Relevant staff have a good understanding of the Church’s liturgical year, seasons and feasts and ensure 
that pupils have good experiences of the Church’s liturgical life. 

• Staff are skilled in helping pupils to plan and deliver quality worship. They have a good understanding of 
the purpose of Collective Worship and the wide variety of methods and styles of prayer.  

• Opportunities are planned in a manner that facilitates attendance by other adults associated with the 
pupils and school and response to this invitation is mostly good. 

Requires 
Improvement 

(3 

• Staff and pupils do occasionally pray together and, whilst some school celebrations do include 
sacramental opportunities or prayer, many do not. 

• Collective Worship is themed but sometimes the message conveyed is unclear or confused. Whilst key 
seasons of the Church’s Year are recognised and other religious festivals acknowledged, there is a lack of 
depth and breadth in responding to the liturgical seasons. 

• There is a limited acknowledgement of the diversity of pupil backgrounds in selecting themes for worship. 

• Whilst acts of Collective Worship are planned and resourced, most other aspects of school life are given 
greater priority; as a result, Collective Worship is adequate but is often routine, lacking in variety and 
interest. Most members of the community speak well of Collective Worship but have no examples of 
inspiring or engaging occasions to offer. 

• Staff accepts responsibility for leading prayer and involve pupils in its delivery but little time is spent on 
innovation and encouraging pupils’ leadership. Staff understanding of the purpose and variety of 
Collective Worship is limited. 

• Adults associated with the school are invited to attend and some do respond. 

Inadequate 

(4) 

The quality of Collective Worship provided by the school is likely to be inadequate where a number of the following 
apply: 

• Acts of worship are infrequent and/or are not central to the school’s daily activity. 

• There is little or no planning and preparation of collective worship and/or few or no resources are 
devoted to it. 

• Collective Worship is incoherent in the communication of its purpose and message. 

• Acts of Collective Worship are almost all routine, lacking all variety and interest; they have little or no 
awareness of difference within the community. 

• Staff are unskilled in leading prayer and some demonstrate a lack of interest. 

• Relevant staff lack an understanding of liturgical forms, varieties of worship styles and experiences and 
have very little understanding of the Church’s liturgical year, seasons and feasts. 

• Other adults associated with the school are rarely invited to pray with the school or response to these 
invitations is poor. 
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How well leaders and governors promote, monitor and evaluate the provision for 

Collective Worship 

Inspectors will evaluate: 

• how well leaders* and governors promote, monitor and evaluate provision for Collective Worship in order to 

plan future improvements; 

• the extent to which leaders offer models of good practice as leaders of Collective Worship; 

• how skilled leaders are in planning for worship and how knowledgeable they are about the liturgical rhythms 

of a Catholic community. 

Criteria 
Inspectors will take into account: 
 

• 1) how well leaders and governors understand liturgy, worship and how to ensure its quality; 

• 2) the depth of understanding that leaders have of the Church’s liturgical year, seasons and feasts; 

• 3) how well leaders are able to make these accessible to pupils; 

• 4) how involved leaders are in leading worship in school and promoting pupil leadership of worship; 

• 5) the extent to which professional development of leaders and staff incorporates liturgical 

formation and training in planning Collective Worship; 

• 6) the extent to which Collective Worship is part of the school’s self-evaluation and the priority it 

has in this evaluation process. 

 
 

 

 

* Leaders are members of Senior Management and/or those responsible for Collective Worship 
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Grade descriptors 

 
 
 
 
 
 
 
 
 
 
 
 
 

Outstanding 
(1) 

• Leaders including chaplains have expert knowledge in how to plan and deliver quality Collective 
Worship. 

• They have an extensive understanding of the Church’s liturgical year, seasons and feasts. 

• They are able to always make these accessible to pupils in a contemporary context. 

• Leaders and managers are very visible as leaders of Collective Worship within the School.  They 
are models of outstanding practice for staff and pupils. 

• They extensively promote pupils planning and leading Collective Worship in a variety of contexts. 

• The highest priority is placed on the professional development of staff incorporating liturgical 
formation and the planning of Collective Worship. 

• Leaders and governors place the highest priority on the school’s self-evaluation of Collective 
Worship with regular reviews of school performance. 

Good 
(2) 

• Leaders know how to plan and deliver quality Collective Worship. 

• They have a good understanding of the Church’s liturgical year, seasons and feasts. 

• They usually make these accessible to the pupils in a contemporary context. 

• Leaders are leaders of Collective Worship within the school and appropriate models of good 
practice for staff and pupils. 

• They promote pupils planning and leading Collective Worship. 

• Leaders offer staff regular opportunities to receive liturgical formation and the planning of 
Collective Worship. 

• Leaders and governors regularly review Collective Worship as part of their self-evaluation 
processes. 

Requires 
Improvement  
(3) 

• Leaders show some understanding of how to plan and deliver Collective Worship. 

• They have a superficial understanding of the Church’s liturgical year, seasons and feasts. 

• Collective Worship is not always accessible to the pupils in a contemporary context. 

• Leaders occasionally lead Collective Worship with variable quality. 

• Leaders rarely promote pupils planning and delivery of Collective Worship. 

• Leaders occasionally offer staff opportunities to receive liturgical formation and the planning of 
Collective Worship. 

• Leaders and governors rarely review Collective Worship as part of their self-evaluation processes. 

Inadequate 
(4) 

How well leaders and governors promote, monitor and evaluate the provision for Collective Worship is 
likely to be inadequate where a number of the following apply. 

• Leaders show limited understanding of how to plan and deliver Collective Worship. 

• They have very limited understanding of the Churches liturgical year, seasons and feasts. 

• Collective Worship is rarely accessible to the pupils. 

• Leaders never lead Collective Worship or their leadership of it is poor. 

• Pupils are not encouraged to plan or lead Collective Worship. 

• There are no opportunities for staff professional development in liturgical formation or the 
planning of Collective Worship. 

• Leaders and governors do not monitor or evaluate Collective Worship. 
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OVERALL EFFECTIVENESS 
How effective is the school in providing Catholic Education 

Outstanding 
(1) 

Of the following, two must be Outstanding and one at least Good 

• The Catholic Life of the school 

• Religious Education 

• Collective Worship 

Good 
(2) 

Of the following, all three must be Good 

• The Catholic Life of the school 

• Religious Education 

• Collective Worship 

Requires 
Improvement 
(3) 

The overall effectiveness of the school in providing Catholic education is Requires 
Improvement if any of the following are Requires Improvement: 

• The Catholic Life of the school 

• Religious Education 

• Collective Worship 

Inadequate 
(4) 

The overall effectiveness of the school in providing Catholic education is likely to be 
Inadequate if any of the following are Inadequate: 

• The Catholic Life of the school 

• Religious Education 

• Collective Worship 
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Appendix B i) 
DIOCESE OF EAST ANGLIA  

CATHOLIC SCHOOLS SELF EVALUATION FORM 
 

(Catholic SEF – Full Guidance is obtained from using the East Anglia Inspection Handbook – 
Appendix A: The Inspection Schedule which includes criteria and grade descriptors) 

 
 
 
School: 
 
School Address: 
 
Tel: 
 
Email: 
 
Website: 
 
School DfE number:                                                                  School URN: 
 
Name of Chair of Governors: 
 
Name of Headteacher:   
     
Name of RE Leader: 
 
Date of SEF S48 Completion / Revision: 



2 
 

 
Please give an indication of the key areas of spending in Religious Education including In-service costs: 

 
 
 
 
 
 
 
 
 
 
 
 

 
BRIEF STATEMENT about the INSET devoted to Religious Education and the Catholic Life of the school during the past 2 years 
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OVERALL EFFECTIVENESS                                                      OVERALL GRADE: 
 
How effective is the school in providing Catholic Education    
            
See Handbook Schedule Appendix A:  Page 28     

 
 
 
 
 
 
 
 
 
 
       
What aspects from the last inspection / IMV have been addressed and embedded, and what does the school need to  
do to improve further?   (Areas and actions taken and to be taken)   
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Within the following areas for inspection, Key Aspects are evaluated against Impact of Actions  

Catholic Life                                                                             Grade: 
    

The extent to which pupils contribute to and benefit from the Catholic Life of the school  
 
 See Handbook Schedule Appendix A: Pages 4, 5 & 6      
Key Aspects for Evaluation Impact of Actions 
The extent to which pupils take 
on responsibilities and take part 
in developing the Catholic 
character of the school 
Criteria bullet points 1, 2, 6, 7, 11 

 

Pupils’ sense of belonging to the 
school community and their 
relationship with those from 
different groups and 
backgrounds; 
Criteria bullet points 3, 4, 5, 10 

 

The extent to which pupils 
contribute to the common good 
in the wider community. 
Criteria bullet points 8, 9, 12, 13, 
14 

 

 
In order to improve, the school will -  
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The quality of provision for the Catholic Life of the school  
See Handbook Schedule Appendix A: Pages 7, 8 & 9     
Key Aspects for Evaluation Impact of Actions 

 
The centrality and efficacy of the 
school’s mission statement; 
Criteria bullet points 1, 2 

 

The extent to which the school makes 
its Catholic identity and ethos explicit 
through the learning environment, 
chaplaincy and community cohesion; 
Criteria bullet points  5, 7, 9 

 

The quality of pastoral care shown to 
all members of the community, both 
pupils and staff; 
Criteria bullet points 4, 10 

 

The extent to which the school 
promotes standards of behaviour that 
reflect Gospel values and how 
effectively it develops positive 
relationships between all members of 
the school community;   
Criteria bullet points 3, 6 

 

The quality of Personal, Social, Health 
and Emotional education PSHE, 
Relationships and Sex Education (RSE) 
and Spiritual and Moral Education. 
Criteria bullet points 7, 8, 11 

 

 
In order to improve, the school will –  
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How well leaders and governors promote, monitor and evaluate the provision of the Catholic Life of the school 
See Handbook Schedule Appendix A: Pages 10, 11 & 12  
   
Key Aspects for 
Evaluation 

Impact of Actions 
 

The effectiveness of leaders 
and governors in promoting the 
Catholic Life of the school; 
Criteria bullet points 1, 10 

 

How well leaders and 
governors monitor the Catholic 
Life provision and outcomes in 
order to plan future 
improvements; 
Criteria bullet points 2, 3 

 

The extent to which leaders 
offer models of good practice 
as leaders of Catholic Life; 
Criteria bullet points 4, 8 

 

How well leaders and 
governors implement 
improvement in respect of the 
Catholic Life of the school; 
Criteria bullet points 5, 9 

 

How well leaders and 
governors ensure that the 
whole curriculum contributes 
to pupils’ spiritual, moral and 
vocation development. 
Criteria bullet points 6, 7 

 

 
In order to improve, the school will –  
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Religious Education                                                                        Grade: 
 
How well pupils’ achieve and enjoy their learning in Religious Education 
See Handbook Schedule Appendix A: Pages 13, 14 & 15 

Key Aspects for Evaluation Impact of Actions 
 

The quality of pupils’ achievement, 
learning and progress in Religious 
Education and any variations between 
groups of pupils; 
Criteria bullet points 1, 3, 4, 8 
 

 

The extent to which pupils are 
becoming religiously literate; 
Criteria bullet points 2 

 

The quality of learning for pupils with 
particular learning needs and/or 
disabilities and their progress; 
Criteria bullet points 5, 6, 7 

 

Pupils’ attainment in RE at the end of 
each key stage. 
Criteria bullet points 5, 6, 7 

 

 
In order to improve, the school will –  
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The quality of teaching, learning and assessment in Religious Education 
See Handbook Schedule Appendix A: Pages 16, 17 & 18  
     
Key Aspects for Evaluation Impact of Actions 

 
How well teaching promotes learning, 
enjoyment, progress and the 
attainment of pupils; 
Criteria bullet points 2, 3, 4, 5, 6, 7, 9, 
11, 13 

 

How well assessment informs 
appropriate teaching and learning 
strategies. 
Criteria bullet points 1, 8, 10, 12 

 
 
 
 
 

 
In order to improve, the school will –  
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How well leaders and governors monitor and evaluate the provision for Religious Education 
See Handbook Schedule Appendix A: Pages 19, 20 & 21  
     
Key Aspects for Evaluation Impact of Actions 

 
That the RE curriculum meets Bishops’ 
Conference requirements; 
Criteria bullet points 1, 2, 3 
 
 

 

That the curriculum meets any 
additional requirements of the 
diocesan Bishop; 
Criteria bullet points 1, 2, 3, 4, 5 

 

How well leaders and governors use 
monitoring data to evaluate the 
school’s performance in RE in order to 
plan future improvements; 
Criteria bullet points 7, 9(f) 

 

How well leaders and governors plan 
improvement in provision, and in 
pupils’ outcomes, and how effectively 
these plans are implemented at all 
levels; 
Criteria bullet points 7, 9(b), 9(c), 9(e), 
10 

 

The effectiveness of the subject 
leader(s); 
Criteria bullet points 1 - 11 

 
 
 

How effectively assessment is used in 
monitoring and securing 
improvements; 
Criteria bullet points 7, 9(a), 9(g),  
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How well scheme and specification 
choices support the learning and 
achievement of different groups of 
pupils. 
Criteria bullet points 6, 8, 9(d), 11 

 

 
In order to improve, the school will –  
 

 
How well pupils respond to and participate in the school’s Collective Worship 
See Handbook Schedule Appendix A: Pages 22 & 23  
     
Key Aspects for Evaluation Impact of Actions 

 
The extent to which pupils show 
interest and actively participate in 
Collective Worship;  
Criteria bullet points 1, 2, 3, 4, 5 

 

The extent to which pupils are 
acquiring skills in planning and leading 
prayer and worship; 
Criteria bullet points 1, 2, 3, 4, 5 
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The extent to which Collective 
Worship contributes to the spiritual 
and moral development of pupils. 
Criteria bullet points 1, 2, 3, 4, 5 

 
 
 

 
In order to improve, the school will –  
 

 
The quality of Collective Worship provided by the School 
See Handbook Schedule Appendix A: Pages 24 & 25  
 
Key Aspects for Evaluation Impact of Actions 

 
The centrality, quality and variety of 
Collective Worship opportunities 
provided by the school; 
Criteria bullet points 2, 4, 5 
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How well the school provides 
opportunities for the pupils to develop 
spiritually through acts of Collective 
Worship, taking into account their age, 
aptitudes, family backgrounds and the 
Catholic character of the school. 
Criteria bullet points 1, 3, 4, 5 
 
 
 
 
 

 

 
In order to improve, the school will –  
 

 
How well leaders and governors promote, monitor and evaluate the provision for Collective Worship 
See Handbook Schedule Appendix A: Pages 26 & 27  
     
Key Aspects for Evaluation Impact of Actions 

 
How well leaders* and governors 
promote, monitor and evaluate 
provision for Collective Worship in 
order to plan future improvements; 
Criteria bullet points 1, 4, 6 
*Leaders are members of Senior Management 

and / or those responsible for Collective 
Worship 

 

The extent to which leaders offer 
models of good practice as leaders of 
Collective Worship; 
Criteria bullet points 3, 4 
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How skilled leaders are in planning for 
worship and how knowledgeable they 
are about the liturgical rhythms of a 
Catholic community. 
Bullet points 1, 2, 4, 5 

 

 
In order to improve, the school will –  
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Appendix B ii) 

DIOCESE OF EAST ANGLIA 

CATHOLIC SCHOOLS SEF 
ADDITIONAL INFORMATION / DATA FORM    

(to accompany the Catholic Schools Self Evaluation Form – 
Primary pages 1 – 3, Secondary pages 1, 4 - 6) 

 
 

 
 
School: 
 
School Address: 
 
Tel: 
 
Email: 
 
Website: 
 
School DfE number: 
 
School URN: 
 
Name of Chair of Governors: 
 
Name of Headteacher: 
 
Name of RE Leader: 
 
Date of SEF (Additional Information/Data) Completion/Revision: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



2 
 

 
PRIMARY CATHOLIC SEF ADDITIONAL INFORMATION 

 
DESCRIPTION OF THE SCHOOL 

The school’s location and a brief description of the area 
 

 

The parish (es) it serves  
 

Percentage of Catholic staff 
Number of f/t and p/t teachers 
Number of teachers with an RE qualification 

 

 

 

Number of classes  

Special characteristics/circumstances  

 
 
PUPIL INFORMATION 

Admission limit number of pupils (PAN)  

The age range of the pupils  

Number of pupils in each year group:                          
Nursery 

EYFS/Reception 
Year 1 
Year 2 
Year 3 
Year 4 
Year 5 
Year 6 

Total number on roll 

 

A description of pupils’ background  

The percentage of pupils eligible for free school meals  

The number of pupils/percentage identified as having 
special education needs  
The number of pupils with a statement of special 
educational needs 

 

 

Number of pupil premium pupils  

Percentage of pupils with English as an additional 
language 

 

Ethnic groups represented in the school with approx. 
proportions  

 

Percentage of Catholic pupils  

Percentage of pupils from each parish  

Number/percentage of pupils from other Christian 
denominations 

 

Number/percentage of pupils from other world faiths  
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ATTAINMENT AND PROGRESS 

 
END OF EYFS ATTAINMENT 

 Below expected 
(%) 

Expected 
(%) 

Higher than 
expected (%) 

PUPILS ACHIEVING 
GLD 

 
 

  

RELIGIOUS 
EDUCATION 

 
 

  

 
END OF KS1 ATTAINMENT  

SUBJECT Below 
expected 

(%) 

Expected 
(%) 

Higher than 
expected (%) 

RELIGIOUS EDUCATION 
 

   

ENGLISH (OVERALL) 
 

   

MATHEMATICS 
 

   

 
END OF KS2 ATTAINMENT 

SUBJECT Below 
expected 

(%) 

Expected 
(%) 

Higher than 
expected (%) 

RELIGIOUS EDUCATION 
 

   

ENGLISH (OVERALL) 
 

   

MATHEMATICS 
 

   

 
END OF KS2 PROGRESS IN RELIGIOUS EDUCATION OVER PREVIOUS TWO YEARS 

ACADEMIC YEAR eg. 2015-16 to 2016-17 eg. 2014-15  to 2015-16 

% of progress from Below 
expected to Expected 

  

% of progress from Expected 
to higher than Expected 
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TEACHING TIME 
 

Total teaching time per week (whole curriculum) in 
hours 

EYFS: 

KS1: 

KS2: 

Total RE teaching time per week in hours EYFS: 

KS1: 

KS2: 

Percentage of total teaching time per week on RE   

 
 
 

FINANCIAL DATA 
 

SUBJECT Current Year Previous Year 

Religious Education 
 

  

English 
 

  

Mathematics 
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SECONDARY CATHOLIC SEF ADDITIONAL INFORMATION 
 
DESCRIPTION OF THE SCHOOL 

The school’s location and a brief description of the area 
 

 

The parish (es) it serves  
 

Number of feeder primaries  
 

Special characteristics/circumstances  
 
 

 
PUPIL INFORMATION 

Admission limit number of pupils (PAN)  

The age range of the pupils  

Number of pupils in each year group:                           
Year 7 

Year 8 
Year 9 

Year 10 
Year 11 
Year 12 
Year 13 

Total number on roll 

 

A description of pupils’ background 
 

 

The percentage of pupils eligible for free school meals  

The number of pupils/percentage identified as having 
special education needs  
The number of pupils with a statement of special 
educational needs 

 

 

Number of pupil premium pupils 
 

 

Percentage of pupils with English as an additional 
language 
 

 

Ethnic groups represented in the school with approx. 
proportions  

 

Percentage of Catholic pupils 
 

 

Number/percentage of pupils from other Christian 
denominations 
 

 

Number/percentage of pupils from other world faiths 
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TEACHERS AND CLASSES 

Percentage of Catholic staff 
Number of f/t and p/t teachers 
Number of teachers with an RE qualification 

 

 

 

Number of classes                                                          
Year 7                                  

 

Year 8  

Year 9  

Year 10  

Year 11  

Year 12  

Year 13  

 
 

TEACHING TIME 
 

Total teaching time per week (whole curriculum) in 
hours 

KS3 

KS4: 

Year 12: 

Year 13: 

Total RE teaching time per week in hours KS3 

KS4: 

Year 12: 

Year 13: 

Percentage of total teaching time per week on RE  KS3 

KS4: 

Year 12: 

Year 13: 

 
 
 

FINANCIAL DATA 
 

SUBJECT Current Year Previous Year 

Religious Education 
 

  

English 
 

  

Mathematics 
 

  

 
Chaplaincy capitation 
allowance: 
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ATTAINMENT AND PROGRESS 
 
 
END OF KS3 ATTAINMENT  
 
 

SUBJECT Below 
expected 

(%) 

Expected 
(%) 

Higher than 
expected (%) 

RELIGIOUS EDUCATION    

ENGLISH    

MATHEMATICS    

 
 
RELIGIOUS EDUCATION PROGRESS AT END OF KS3 FROM END OF KEY STAGE 2 
OVER PREVIOUS TWO YEARS 
 
 

ACADEMIC YEAR eg. 2015-16 to 2016-17 eg. 2014-15  to 2015-16 

% of progress from Below 
expected to Expected 
 

  

% of progress from Expected 
to higher than Expected 
 

  

 
 
RELIGIOUS EDUCATION KS5 
 

ACADEMIC YEAR eg. 2015-16 to 2016-17 eg. 2014-15  to 2015-16 

ALPS Grade 
 

  

ALPS Level 3 VA Score   
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PUBLIC EXAMINATION RESULTS 
 
RE GCSE  
 

Grade eg % Academic  
Year end 2017  

eg % Academic  
Year end 2016 

A*   

A   

B   

C   

D   

E   

F   

G   

U   

 
 
RE GCSE FROM 2018  
 
E = Excelled   H= Higher   L= Lower  
        

Old Grade  
 

New Grades 
Level 1 

New Grades 
Level 2 

%  pupils 
results (L1) 

% pupils 
results (L2) 

A* * (new) 9  E    

A*  9  H    /     8            /  

A   7      

B 6  H    /     5             /  

C 4    

     

D    3  H   

E  3  L    /   2H              / 

F  2  L   

G  1   

U  Ungraded   

 
 
 
RE ‘A’ Level 

Grade eg % Academic  
Year end 2017 

eg % Academic  
Year end 2016 

A   

B   

C   

D   

E   

U   
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Appendix C 
 

Diocese of East Anglia   Interim Monitoring Visits (July 2017) 
 

This framework outlines the process and areas for review by diocesan inspectors during the interim 
monitoring visit (IMV) to every school providing Catholic education. IMVs will occur on one day and 
will last approximately 3 to 4 hours. 
 

IMV timing 
 
For schools graded ‘good’ or ‘outstanding’ at their last Section 48 inspection, the IMV will occur 
approximately 2½ years after that date. Schools graded on their last section 48 inspection ‘requires 
improvement’ or ‘unsatisfactory’ will receive an IMV approximately 18 months after their previous 
Section 48 inspection. 

 
IMV Aims 
 
The aim of the visit would be  

❖ to ensure that the school has addressed issues from the previous inspection and to 

ensure these are now embedded and sustained or related ongoing future actions 

are planned;  

❖ that the school has maintained /updated their Catholic school SEF and has made 

reference to addressing improvement points whether achieved, embedded and 

sustained or identified as continuing to be addressed, thus ongoing;  

❖ that RE and Catholic life remained central to both planning and practice. 

 
IMV Process 
 
The diocese will contact the appointed inspector to do the IMV. The inspector will contact 

the school to arrange a mutually suitable IMV date (normally within two weeks – for 

primary schools and up to a month for secondary schools) and notify the diocese of the 

agreed date. The inspector will arrange that the IMV contract is e-mailed to the school. 

The school will sign the document and present it to the inspector to sign on the day of the 

visit. The school will make 3 copies, one for the inspector, one for the school and will 

return the third copy to the diocese. The inspector and headteacher will also agree dates 

before the visit when: 

• Documentation* can be updated and sent to inspector 

• The inspector will inform the school as to what is required to be arranged for the 

visit date – see possible schedule below. 

• The visit timetable is sent to the inspector. 

  
[* Previous S48 report, up-to-date Catholic SEF, SDP, RE progress and attainment data,] 
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IMV Schedule 
 
The timetable for the visit will be tailored by the inspector to evidence the progress made by the 
school since the last S48 inspection; but WILL include; 
 

▪ Conversations with the headteacher and RE subject leader either separately or together 

focused on previous S48 areas for improvement. 

▪ An RE learning walk with the headteacher/RE subject leader whilst RE is taught across the 

school (for primary schools) or as many lessons as possible across key stages (for 

secondary schools). 

▪ Scrutinising school’s RE data and assessments. 

▪ Analysis of pupil work samples with RE subject leader.  

▪ Interview a group of pupils from across the key stages. 

The schedule MAY include: 
▪ Observation of an act of worship 

▪ Interviews with governors/ teachers/ chaplain. 

▪ Scrutinising school’s monitoring of the teaching and learning of RE and collective worship. 

At the end of the visit the inspector will feedback brief findings to the Headteacher and RE leader. 
The school may be asked for oral evaluation on usefulness of the visit. 
 

IMV Reporting 
 
The IMV will be completed with a short report of around one to one and half sides of A4 or 500/700 
words. The report will highlight the findings. The IMV report will not contain grades. The draft report 
will be sent to the diocese within 10 days for critical reading. The diocese will send the final report 
to the school. Should the IMV identify significant causes for concern, the visit may be followed by a 
full canon law inspection [or S48 if financial approval given by the DfE]. 

 

Report Writing  
 
The report will be evaluative, not descriptive. It will be clear and straight forward telling the school 
where they are and next steps. 
 
Development points from the last section 48 inspection will be each written out in full in italics.  
Below each should be a current judgement word/s in bold print (eg shows aspects of; is being 
further embedded, progress ongoing, fully implemented etc). 
 
If the inspector has any recommendations from this visit these should be written in bold and italics.  
 
Comments on the school’s self-evaluation. 
 
Last sentence a thanks (as at the end of section 48 reports) and signed with “Name of Inspector, 
on behalf of Catholic Diocese of East Anglia” 
 
If at the end of the visit an evaluation comment has been given by the school leader, this will be 
added to the report.  

 
 


